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EXECUTIVE SUMMARY



Introduction

1. This is a report following research conducted by a Cabinet Office Pathways 2 Project Team into the programmes offered by Miss Dorothy.Com (‘MDC’), a registered educational charity.  This report was compiled following a six-month, two-stage project, where both an audit of the materials and initiatives MDC offer to schools, and an evaluation of how teachers and their pupils regarded this material, was undertaken.  Schools targeted were principally those who had been using MDC materials for a minimum of 3 months.



Background

2. MDC is the brainchild of Sharon Doughty, a campaigner for children’s rights with a proven track record in journalism and television presenting.  Born to an Anglo-Indian father and English mother and raised by a culturally diverse extended family, she herself experienced educational difficulties as a child, due to social problems of domestic violence and abuse.  She first devised an educational programme for primary school children based on the coping strategies that she herself used as a child; hence the birth of Dorothy Com, a little girl who is not one of the popular group of children in school.  A short story and a play were written in conjunction with a workbook and a complete programme for primary school children was developed. This enabled themes such as, ‘what secrets should be shared’ and ‘ways of dealing with personal difficulties’ to be sensitively explored in an engaging way.  

3. The initial programme was originally piloted in Thurrock, Sefton and the Prime Minister’s constituency in Trimdon.  These areas supported the initiative and played a major part in helping to develop the programmes further, to the mutual benefit of all concerned.  The Prime Minister even attended one of the schools using the materials in order to see for himself the effect of the programme upon children. The success of the primary school initiative in turn developed ‘Watch Over Me’ a video for older children, depicting a modern soap-opera for teenage children that deals with issues of bullying and crime that most young people can identify with at some level.   The first series of Watch Over Me was commissioned by Milly’s Fund, a charity created by bereaved parents Robert and Sally Dowler and the Home Office is a strong supporter of series two.



Child protection and anti-bullying

4. Domestic violence and child abuse are the ultimate forms of bullying.  The resources and training that MDC offer police officers, teachers and children are designed to empower people to deal with these issues.  Given that children with problems are more likely to become adults with problems, giving children the courage to speak out and teachers and police additional tools for encouraging this openness and dealing with the same is recognised independently of MDC as important in shaping future generations.



Arena

5. Of the schools that use the programme, over 100 schools across England and Wales were contacted and a 50% response rate meant that sufficient data to conduct a useful analysis was collected.  Most schools had between 30 and 100 children using the programme and the views of teachers represented more than 35,000 children in primary and secondary schools being taught using MDC materials.  50 teachers, 10 police officers and a selection of children all offered their views.  Senior education professionals and specialists were also consulted. 10 different Government departments & 8 different agencies together had some input and both Criminal Justice System (CJS) Ministers and people with first hand experience of the CJS and the programme also made contributions.

6. A variety of methods were used in order to facilitate the gathering of information but a structured interview was conducted and a questionnaire with a combination of open and closed questions was completed by teachers.  The materials were not simply examined in terms of what teachers’ thought, as children, police forces and education authorities who have used the materials, were also interviewed.  The views of educational psychologists, specialist advisers and trainers have also been sought.

7. All available sources described to us by MDC, police and schools were explored.  Where relevant views are not represented, this is as a result of those views not being expressed to us in the feedback received.  We did however advise all consultees that they were free to contact us if they had any further feedback.



Main Findings     

8. Responses revealed that the quality of the material is very good, both in terms of content and the use of durable products.  A website not only provides information and advertises the available products but also provides a service whereby young children in difficulties can ‘talk’ to someone in confidence.  There is also information for those who are interested in the programme but safeguards are in place so children cannot be ‘groomed’ by the unscrupulous.

9. Responses further revealed that requests for information from MDC are generally dealt with promptly and appropriately, although limited finances mean that generic information created primarily for marketing purposes was initially sent to a spectrum of interested parties.   Where publications are aimed at a target audience it appears to be more favourably received; the best information for schools was distinct from information both for educational advisers and children themselves.  Word of mouth has generated much interest with some teachers passionately recommending it to neighbouring schools.  Records of general requests have not always been detailed or cross-referenced with accuracy.  However, this was fedback to MDC by the project team at an early stage of the project and steps to rectify the situation were speedily taken on board by MDC.

10. Every school that responded did agree that there was a need to develop a structured programme to educate children without talking ‘at them’ about child safety issues.  The process of monitoring what materials did and did not exist and identifying suitable solutions was very much a trial and error process for many teachers.  Trying to talk to specific audiences in ‘isolation’ such as children who had specific requirements having already experienced traumatic incidents was felt to be doing the minimum and as one teacher put it, ‘latching the stable door after the horse has bolted’. 

11. Teachers approached were frank, open, and gave genuine insights into the staff from MDC who they said were approachable and have a clear vision of their objectives.  A need to build children’s self-esteem, making them less likely to be victims or perpetrators of crime and increasing their confidence in the Criminal Justice System was clearly implicit in the programme.  MDC staff and teachers were equally clear that this did not involve preaching about the benefits of adhering to law and order but more about simply working towards common sense approaches to dealing with potentially difficult situations.  More than one teacher made specific reference to MDC, “being a 21st century company, with its team of staff from multi-racial backgrounds sensitive to a range of issues affecting different cultural groups.”

12. The project team thought, that a more structured approach to business planning could be beneficial for MDC and local authorities alike, with the aim of aiding the allocation of resources for the future and to design tailored materials that best suit a particular purpose. This was echoed by several respondees.  Different programmes dealing with different issues and targeted at different age groups was particularly useful.  Nobody liked the idea of a particular programme targeted at one specific offence and appreciated a major theme with sub-plots that allowed schools to cover subjects in passing or in greater detail as appropriate. This gave classes flexibility that teachers found refreshing and enabled them to discuss issues in a similar way to references made in soap operas and newspapers. Teachers and pupils alike were eager to know about the next series of programmes but there was uncertainty about what would be available.  It is hoped that additional marketing resources will deal with this.


Specific Findings for Miss Dorothy.Com (Key Stage 2)

13. Teachers could check that children have a fair understanding of the issues covered by asking questions and playing carefully designed games.  No activity was prescribed and there were plenty of suggestions on how to tailor exercises depending on the needs and creativity of children and their teachers! 

14. A play with actors from the National Youth Theatre used young people who effectively created the illusion of primary school children with dilemmas that the average child might face.  Issues covered include friends being bullied, a parent who sometimes feel stressed and shouts, the need to be aware of dangers on the internet and the decision making process involved in deciding to trust adults who ask them to keep secrets. Using the same characters in cartoons as in the exercise books and the play meant that children regarded the faces as familiar friends and were absorbed in their activities and what they had to say.

15. Teachers felt that the programmes can be accessed at different levels, so that children are not introduced to topics that have no relevance to their particular situations but are given the opportunity to explore areas that they genuinely already experience difficulties in.


Specific Findings for Watch Over Me (Key Stages 3-4)

16. The use of a soap opera was considered innovative both by young people and by teachers, as it was in an accessible form, described as “trendy”.  It includes references to popular culture, most notably in its use of graphics and music but also in depicting issues familiar to young people either from their own experiences or through the media coverage of real events.

17. Watch Over Me covers the issues of journeys to and from school, attempted abduction, bullying, domestic violence, street robbery and the carrying of knives.  It is supported by the parents of murdered teenager Milly Dowler who feel that this material will save the lives of other teenagers.  They recognise the need for material of this nature to be well taught.  The Department of Education has reiterated its support of MDC by ensuring that a copy of the video has been sent to every secondary school in the country.

18. The video depicts mainly inner city areas and while many issues remain relevant to rural schools, there was also some criticism that this inevitably did include perpetuating some stereotypes with natural variations.  Most teachers asked about this use of stereotyping enjoyed the opportunity to discuss whether the types of activity depicted as occurring in city areas could occur in rural areas and challenging preconceptions was seen as useful. However, it was acknowledged that talking about safety to teenagers who no longer wanted to be treated as children was not an easy task and this tool filled a gap in the market. 



Both programmes

19. Teachers agreed that the programmes provided an effective forum for discussions on difficult issues.  They felt that they were not under pressure to artificially introduce sensitive topics but could deal with current affairs and important subjects as they arose in the course of the story. One teacher described the video as being, “the next best thing to watching the news and ‘EastEnders’ whilst sitting the next to my pupils and asking them what they really felt about the issues depicted.” 

20. While nobody made the claim that specific allegations of abuse followed the programme, examples of being tempted to participate in criminal activity, or carry knives, were uncovered and information about those issues shared.  Teachers reported better relationships being built where there had not been particularly close relationships before.  They recognised that pupils appreciated having a safe environment in which to discuss issues in the abstract, rather than having to take a personal problem to a teacher as it occurred.  The latter was seen as too formal for many children to feel comfortable with and teachers felt that children with special needs benefited particularly in not needing sophisticated verbal and literary skills to participate fully.

21. Incidents of bullying and links with other criminal behaviour were exposed by the materials.  Our findings supported Home Office statistics that show bullying is particularly prevalent for children between 8 and 14 years of age and that for 1 in 12 children bullying affects their social development with consequences that last after the bullying ends.   


Recommendations made by the Project Team

22. Education about the CJS is a statutory requirement for young people aged 11-16.  This requirement came about following the proposals of Sir Bernard Crick in his Crick Report published in 2000; this propounded the principle that those educated about what it means to be a good citizen, were less likely to contribute to criminal activity.  Young people are not always familiar with information drawn from the curriculum that they are supposed to cover and expanding the range of MDC material for a further series covering other parts of the CJS would be a proposal worth exploring. 

23. One of the recommendations regarding training has already been implemented by MDC.  A new training programme that allows busy teachers to be supported and demonstrates ways of using the programmes in different ways is now underway.  While some teachers wanted to use the programme in a structured way, other teachers enjoyed the flexibility of addressing the issues in isolation and this is now factored into the support MDC offers.

Conclusion

24. The programmes are well supported by those schools questioned. While some teachers acknowledged that it was one of many programmes doing similar things, all considered that it was unique in providing a progressive educational tool that covered many issues in brief detail, exploring a range of issues in depth and striking the right balance between flagging up issues of law and order and the emotional response from a young person’s perspective. MDC materials were not seen as products but rather as developing and evolving programmes, updated to reflect cultural sensitivities in a changing climate.  They have begun to make innovative training programmes available to assist teachers with tailoring their use of the materials, in a way that best reflects their personal style.  MDC was regarded as particularly good at keeping channels of communication open from all sectors of community in order to continually improve their programmes and their support from central Government was seen as unsurprising, given their successful work to date. 

1.

PREFACE TO MAIN BODY OF TEXT

1.1        The need for this evaluation was recognised by the Home Office and the Department of Education.  The purpose of this project was to complete a small, snapshot audit of how much knowledge and confidence in the MDC programmes its users have, and to assess how its initiatives and available materials had contributed to children’s education and social welfare.  A team of five people undertook this project over the last six months.  The project group consisted of Melissa Coutino (Home Office), Shamini Grayson (Treasury Solicitor), Samantha Latty-Dennison (Office of the Deputy Prime Minister), Ismet P. Rawat (Crown Prosecution Service) and Albert Persaud, (Department of Health).  They were assisted in their work by a number of different government departments and agencies.  This report is therefore a result of cross-Government joined up working.

1.2        Miss Dorothy.Com (MDC) runs programmes that operate at a variety of levels, in schools, in local authorities and local communities, through a number of national initiatives via different forms of media.  Printed material that has traditionally been produced in most programmes here competes with media that does not rely as heavily on literacy skills.  The accessibility of the Internet and the play and videos appeals to people who do not feel free to openly share deeply personal issues such as first hand experiences of bullying.  All of the initiatives can stand alone and a range of teachers’ workbooks for both programmes, with a children’s workbook and play for key stage 2 and videos for key stage 3 and 4 are offered.

1.3 
MDC is supported by local and central government as it seeks to deal with issues upon their agenda, most notably in reducing criminal activity, particularly that involving young people.  MDC programmes have been endorsed by the Prime Minister, the Home Secretary, the National Children’s Bureau and the Metropolitan police for providing cross-curricular teaching resources, delivering lessons covering PSHE, Citizenship and basic literacy.  The link to the latter was considered important given that pupils, who do not feel safe, find it difficult to learn.  These programmes are created to empower young people to feel more secure by sharing their problems even if these have previously caused them to feel isolated.  As a PSHE tool, it has been welcomed by teachers who have greater responsibility for covering these areas, following the 2003 Education Act.
Methodology

1.4       Questionnaires were designed and sent out to teachers who had responsibility for teaching children at key stages 1-4.  These were aimed at assessing how much knowledge and understanding teachers really had about the materials and the key messages that MDC spreads. They were also asked about the behaviours that they had experienced children exhibiting as researchers only had a limited opportunity to do this themselves.  They were also asked about the particular problems that were relevant to their schools and whether they would like materials changed or would recommend the programme to others.  The questionnaires used both qualitative and quantitative styles of questioning, allowing respondents to express views and opinions, which were later assessed. 

1.5         The questionnaires were marked using pre-determined scales and scores transferred to a spreadsheet to enable us to see how levels of knowledge about MDC and issues related to observations about pupils.   In addition to this exercise, approximately one third of teachers were interviewed to encourage them to share the kind of material that might not be written down on a form.

1.6        The evaluation also focused on what Ofsted inspectors, police officers who dealt with child safety and local education authorities and advisers thought of the programme from their own first hand experience.  Lastly, an additional component of the evaluation consisted of the observation of teachers and children as they watched the play and also focused on the training events as these had emerged as an important factor in the programme from the questionnaires.

2.
SUMMARY OF RECOMMENDATIONS, BASED ON FINDINGS

2.1 While a plethora of information on child protection generally exists, some out of date, MDC was unlikely to have come to the attention of every teacher in the country concerned with PSHE.  Accordingly, better marketing and a way of ensuring that where responsibility for PSHE changed amongst individuals, (especially when teachers moved schools) and an up to date database of this information was kept by MDC.  This is particularly important where materials have already been sent to schools but are not being used, as this is not an effective use of resources.

2.2 Many teachers had used their own initiative to track down information about MDC.  They recognised that others might not be able to do this and given that MDC materials have an attractive user-friendly format, asked that it be marketed in a way that highlights its suitability for non-academic pupils and mainstream pupils together. 

2.3 Further sources of information could be better sign-posted.  This is particularly true for information held electronically.  The MDC website is not utilised in the best possible way although plans are in place to change this.  Highlighting future programmes, productions of the play and training events would be warmly welcomed, and allow teachers to plan these events into busy academic schedules.

2.4 While it is good to see that attention has been paid to the format used for the programme, it would be useful to know what a panel representative of interested parties thought.  Ministers, teachers who have used the programme, those who have had a chance to evaluate it, police officers and other CJS agency members who have supported it, academics and psychologists involved in its creation, along with children themselves, should have a voice.  A regular forum and an opportunity to contact such people and hear their views should be included on the website.

2.5 That both individual performances of the play and national campaigns are assessed and that different agencies and departments work more closely together, making use of the wealth of material that already exists. It would be particularly helpful if the Department of Education website had a clear link to the MDC one and vice-versa.

2.6 Clear links with research and academic work that is associated with the programme should be utilised in a productive way.  

3.
      QUESTIONNAIRES 

3.1 Questionnaires and interviews representing the views of teachers and the observed behaviour of children in total were used.  Schools across England and Wales covering a wide geographical area were targeted.  The data analysis, took the form of converting into percentages the number of people who accurately responded to information about MDC and those who were aware of issues that were contained in the curriculum and could give details of what issues existed within their schools.  This allowed for comparisons to be made and conclusions to be drawn on the results.  The tables below illustrate the findings.  

	KEY STAGE 2-4 (age 7-16)


	Percentages
	Percentages
	Percentages



	1   Length of time spent using

     MDC materials?


	3-6 months

40
	6-12 months

40
	12 months +

20

	2 Prior to using the materials  

      had you heard of MDC?


	Not heard

100
	0
	0

	3 How much training did you

      receive in using the materials?
	<3 hours

33
	3-6 hours

50
	6 hours +

17

	4 Could the training be improved?  If so how?


	Yes

50
	No

50
	[longer sessions]

[focus on topics]

[difficult issues]

	5 Size of class using materials?

      Did this make a difference?


	<20

25
	21-30

44
	30+

31

[suitable for all]

	6 Problems that exist within the school 


	Bullying

90
	Racial issues

40
	Deprivation

49

	7     Has there been a noticeable 

       change in behaviour after

       MDC? - If so, in what way?
	Yes

90
	No

10
	[openness]

[self confidence]

[mutual respect]

	8      Have pupils experienced more 

        than one aspect of the  

        programme?


	Yes

50
	No

50
	[website]

[play]

	9      Would you prefer the

        programme to be more

        structured?


	Yes

16 
	No

84
	[Flexibility &  opportunity for creativity good]

	10.   Would you recommend this as 

        a tool for other schools?


	Yes

100
	No

0
	[very good for integration]

	Able to identify all MDC themes
	89
	11
	


4.
       FINDINGS
4.1
As can be seen from the tables, other than nobody having heard about the programme but not gone on to use it, scores varied enormously.  Most schools using the programme had had contact with teachers with first hand experience of using the programme warmly recommend it and information had been shared most effectively via these word of mouth recommendations. Where one school in an area had benefited enormously from using the programme, local education officers and healthy school co-ordinators had also shared this message with local authorities allowing other schools in the area to discover more about MDC.

4.2
It was encouraging to see a variety of scores for different problem areas as the programme prides itself on not being a tool that assumes each school is identical. There were interesting correlations between schools that described themselves as having particular problems, such as bullying due to mixed racial and social groups, to how schools saw themselves benefiting from the programme.  Those who admitted to difficulties found that the materials had had a remarkably positive effect, making the difference in pre and post Ofsted reports unrecognisable.  Those who admitted to few problems, were still enthusiastic about materials encouraging more self awareness and openness without needing to solve any particular areas of difficulty.  Most significant were the teachers who admitted that they had not recognised that there was a problem before but following the programme saw pupils behaving with greater maturity and articulating concerns that they would not have done earlier.

4.3 Training has obviously been developed as teachers who were trained over a year ago showed less hours being dedicated to it than those with more recent involvement.  The teaching resources and workbooks were particularly felt to mark MDC programmes out from others available on the market.  Keeping items up to date and yet allowing enough scope to tailor a lesson plan for particular classes allowed a flexibility that enterprising teachers, both young and old enjoyed.  The longer that teachers used the materials, the more they felt they had ownership of them and for some teachers this way of working marked a radical shift from the way that social topics had been taught in the past. 

4.4 Celebrities such as Davina McCall, Chris Tarrant, Ant and Dec, Cat Deeley, Shane Ritchie and David Seaman who endorse the drama with interviews in which they reveal their own personal safety worries and experiences in the “Watch Over Me” programme, allowed teenagers to consider safety concerns as issues they need not be embarrassed about discussing. Famous faces should continue to be used to encourage young people that personalities they admire and relate to, are aware of the issues they face.  This feature was important in lessening the isolation that troubled children can feel.
4.5 For teachers of all the different key stages, the video clips of how other teachers and children have already used the materials were particularly useful in allowing them to explore different ways of working without committing them to experimenting with new methods in class.  
4.6 Problems such as bullying and racism were positively affected.  Children were able to say that MDC had given them the confidence to ask for help and teachers had observed new assertiveness and mutual respect being shown following the introduction of the programme.
4.7 Ofsted were able to commend MDC on generating in children a responsibility of what it means to live in a community, a key milestone in development.  They observed children who had earlier had significant problems in school learning to demonstrate a respect for others values and beliefs following the introduction of MDC programmes.
4.8 Teachers and pupils found the programme innovative, involving learning for everyone. The videos deal with issues that might be outside the personal experience of some people and the play performed by the National Youth Theatre is a valuable opportunity for children to see a professional production with trained actors from a range of ethnic and social backgrounds to whom they can aspire.
4.9 MDC allows younger children an emotional voice in encouraging pictures to be drawn where words are not available and where appropriate parents can work with children on the website to explore child safety issues together.
4.10 The longer that teachers used the materials and the more familiar they were with all the themes, the more they felt that children had benefited from the programmes.  Some teachers admitted to an initial scepticism that proved unfounded. 100 percent of teachers felt able to recommend the materials to other schools and some were able to credit the programme with bringing about a significant improvement in atmosphere within the classroom.
4.11 Training programmes need to be carefully developed to meet the needs of all teachers.  Some teachers professed themselves to be perfectly content with the training already available but it was clear that many teachers who would have liked more training had not at the time they completed the questionnaire had the opportunity to attend such sessions.  We are aware that this is currently being addressed.
5.        Climate
5.1
 
Bullying is recognised as a problem that exists in most schools in one form or another.  It is no longer regarded as an acceptable and inevitable part of childhood by the majority of teachers and the Department of Education has established networks that address this issue in form of the Anti-bullying Alliance and the Healthy Schools scheme. The Department of Education, the Home Office and the Foreign Office have provided funding for programmes they support and the Healthy Schools network, the police and the National Children’s Bureau have assisted in rolling these out.  MDC is one of these programmes that has forged links with Healthy Schools and the Anti-Bullying Alliance.

5.1  
The United Nations International Children’s Emergency Fund (UNICEF) carried out a survey looking at young peoples’ views, concerns and dreams, known as ‘Young Voices’, which spread across 35 countries (Marktorschung, 2003).  This research included questions asking children about how informed they were about what they had a right to expect from life.  12% said they were satisfied they knew about their rights; 42% said they had some ideas and 46% said they had no knowledge or expectation.  Of those who said they did have some relevant knowledge, 60% could neither articulate any human rights, nor describe them.  The relevance of the provisions of the European Court of Human Rights provisions were not recognised, particularly Article 8 right to a family and private life, Article 3 of Protocol 1: right to education, Article 3 inhumane or degrading treatment.  The MDC website offers children a safe haven, and receives more than 20,000 hits day from children in over 40 countries and informs children of what they have the right to expect.   

6.

Strategy and policy
6.1 
The Government is committed to reducing crime and increasing confidence in the Criminal Justice System. Its cross-Governmental Public Service Agreement reflects this and all criminal justice agencies have targets under this Agreement.  In addition the Department of Health is committed to dealing with general issues involving children, including child abuse. MDC neatly fits into the agenda that the Government has set in addressing crime prevention in a way that fits into the curriculum, by developing the confidence of children and equipping them with the knowledge to make informed choices, developing strategies for dealing with risk and bullying and understanding the consequences of their actions. 

7.

Conclusion

7.1        The work of the Project Team has been a valuable tool for MDC and the Government Departments that have invested in its work, in assessing the efficacy of its programmes and in making recommendations for future improvements.  However, both the Project Team and MDC appreciate that this snapshot audit is the beginning of a continuous series of evaluations that will build on the work that MDC undertakes.

7.2        The Project Team would like to take this opportunity to thank the Cabinet Office Leadership and Development Team for all the assistance they have provided over the life of this project.  They would also like to thank MDC for their assistance in providing relevant information and contact details.  All the other bodies the Project Team worked with, including the Home Office, Department of Health, National Children’s Bureau, the Foreign and Commonwealth Office, the Police, local authorities and schools were unstinting in their co-operation of the Project.  Particular thanks go to Peter Shaw. Former Director of DfES, who currently is a consultant for The Change Partnership who assisted in the formation of this evaluation.  The thanks of the Project Team are also extended to all the persons and bodies that assisted us but have not been expressly mentioned.

THE PROJECT TEAM - Profiles

The project team are all candidates on the Cabinet Office Pathways 2 programme, a leadership development scheme that identifies people with the potential to reach senior posts in government within the next 5 years.  This feature is the common link between team members who other than an interest in education, work in different areas, ranging from Melissa Coutino, Team Leader, who is part of the Corporate Manslaughter Bill Team in the Home Office to Albert Persuad who uses his psychiatric background to advise the Department Of Health on a variety of mental health issues. 

MELISSA COUTINO, Team Leader.

A barrister who has worked in the private sector, at the independent Bar and for Central Government; at present on loan to the Home Office.  With wide experience of working with children, she is currently involved in post-graduate work covering child forensic psychology and the portrayal of criminal justice issues in Education. 

SHAMINI GRAYSONA barrister who previously worked for the Crown Prosecution Service but currently works part-time for the Treasury Solicitors Department. As a parent she is passionate about child safety issues, and is a school governor. Along with the rest of the team, she has been invited to work with the National Children’s Bureau.
SAMANTHA LATTY-DENNISON
A solicitor who has worked in the private sector, in addition to having  experience of working in Local and Central Government.  Currently working at the Office of the Deputy Prime Minister where she has undertaken a number of roles, including advising on human rights issues.  She is Secretary to her local branch of the National Childbirth Trust.

ALBERT PERSUAD

With 20 years experience of working with psychiatric patients, he brings a wealth of knowledge about mental health issues to the Department of Health who currently employ him.  Keen proponent of ensuring that people in authority, are educated about mental health. Awarded a professorship by the University of Auckland, 2003.  

ISMET RAWAT

A barrister who has spent her professional life working for the Crown Prosecution Service.  She has experience of both policy and casework.  As a parent to two school aged children she has taken an active interest in the educational system affecting them, regularly volunteering to assist within the classroom and as a PTA member. 

